AGENDA
(4:00-5:30 in the boardroom)

Intro: TED Talk, “The Myth of Average”

Renewal of Library Variance: In March of 2015 the District was approved for a
variance to standards for the Junior High Library.

The District initially requested a variance to meet 10.55.709 requirements
for librarian FTE. The .1 FTE requirement has been met with a licensed and
properly endorsed librarian and an experienced paraprofessional. For a
quantitative measure to track student use we chose the circulation of books.
Our goal was to increase the number of books being checked out by 10%.
We exceeded our goal and increased our circulation by 84% in the junior
high.

The District has achieved the goals set in the variance and will reapply this year.

POST VARIANCE LIBRARY CIRCULATION

2014-15 2015-16 % INCREASE
ELEMENTARY 4769 10956 130%
JUNIOR HIGH 219 404 84%
HIGH SCHOOL 608 1010 66%

Gifted and Talented: District Policy 2166

The District would like the DLT to review the following information and assist in
establishing procedures to nominate or select students of demonstrated
achievement, or advanced general intellectual ability and academic aptitude and
determine how we can best serve these students learning.

Assessment:

How do we best use our MAP data? What can we do to prepare for SBAC and ACT?
Mid year MAP results, CRT Science, SBAC, ACT

*February 24, Teacher Development Day

Priorities:
1 Environment 2 Academic 3 Community

“Change is the law of life, and those who look only to the past or present are certain
to miss the future” John F. Kennedy

“To improve is to change, to be perfect is to change often” Winston Churchill
Questions??? Input?? Ideas?
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Guiding Principles
Determined by District Leadership Team:

[ Should define the needs and responsibilities of a district to serve
High Ability/ High Performing (HA/HP) students.

(1 Must align with district’s mission and vision.

MISSION: Work together as a school and community to provide students an educational
experience that empowers them to grow as people and discover their individual
potential.

VISION: Everything revolves around learning.

INTRODUCTION: Thompson Falls Public Schools has the responsibility to provide services
that meet the needs of all students to develop their potential. Highly capable students
have special needs created by their degree of sensitivity, wide range of interests,
advanced verbal and academic skills, rapid rate of learning, and a greater capability for
higher-level thinking. Intellectual, academic, and creative talents can be a handicap in
an educational situation designed to meet the needs of the majority of the students.
Thompson Falls Public Schools is committed to providing these students with the
appropriate learning environment to allow for a range of options to maximize their
potential.



Process for School to Go through to Serve
High Ability/High Potential Students (HA/HP)

**Recreated from document from www.opi.mt.gov > programs > accreditation and educator preparation
> Gifted and Talented Education

Date of Action Details Completion
Meeting Date
Convene Advisory => Teachers and administrators
Committee (broad => Counselors
representation) - Parents and/or students
=> GT knowledgeable representative
Review Documents; Statement of guiding principles

Revise

Vil

Compatible with district policies
Compared with similar districts

Pull Together & Review
Data

vl

What services are currently available?
What does data show about
effectiveness about services for
identified students?

What areas could be improved?

Set Program Goals

Based on guiding principles and data,
how do we want the GT program to
improve?

What changes would best serve the
HA/HP students

Plan How to Serve HA/HP
Students

Vi

How will we identify HA/HP students?
How will appropriate challenges be
delivered?

How will we provide professional
development for teachers?

Deliver Services to HA/HP
Students

vl

Collect baseline data.

Use Multi Tiered Support System,
(MTSS) model for academic growth in
content areas.

Meet social/emotional needs of HA/HP



http://www.opi.mt.gov/

students.

Evaluate Program

=> Compare end of year or other time
period data to baseline.

Characteristics of High Ability/High Potential Students

“Gifted and talented children” means children of outstanding abilities who are
capable of high performance and require differentiated education programs beyond
those normally offered in public schools in order to fully achieve their potential

contribution to self and society. The children so identified include those with

demonstrated achievement or potential ability in a variety of worthwhile human

endeavors. (MCA 20-7-901)

Understanding the difference between “high ability/high potential” (HA/HP)
students and “high achievers” is also useful in developing quality instruction matched to

student needs. Although these two terms are not mutually exclusive, each has

particular characteristics. (pg. 9, OPI guide)

When seeking out HA/HP students, schools need to seek students in the district

or school who are exceptional by virtue of markedly greater than average potential or

ability in some area of human activity generally considered to be the province of the

educational system and whose exceptionality engenders special educational needs that

are not being adequately met by the core regular curriculum (pg. 9, OPI guide)

Categories High Achieving Students High Ability/High Potential
Students (HA/HP)
Motivation To succeed in school; To learn and expand
To get high grades intellectual capacity
Social Relate well to peers of own Relate well to peers of own
age; Self-satisfied intellectual interest; Self-
critical
Skills Memorization, follow Make connections, generate

directions, high interest

abstract concepts, pose
complex questions




Many researchers have identified the following characteristics of HA/HP learners:

Intellectual Traits

Personality Traits

Negative Characteristics

Exceptional reasoning ability

Insightfulness

Stubbornness

Intellectual curiosity

Need to understand

Resistance to domination

Rapid learning rate

Need for mental stimulation

Uncooperativeness

Facility for abstraction Perfectionism Cynicism

Complex thought process Need for precision/logic Sloppiness

Early moral concern Sensitivity/empathy A tendency to question
authority

Passion for learning Intensity Emotional frustration

Powers of concentration Perseverance Absentmindedness

Analytical thinking Acute self-awareness Low interest in detail
Divergent thinking/creativity | Questioning rules/authority Withdrawn
Capacity for reflection Tendency for introversion Demanding

*Counseling the Gifted and Talented (Silverman, 1993 pg. 53)

*Education of the Gifted and Talented (Davis & Rimm, 1998, pg. 37-38)

*OPI, pg. 12

Alternative strategies may be needed to support HA/HP students deal with issues of:

Motivation
Discipline
Stress management

[ I T Ay N I Ny

Depression

Feelings and communication of and about feelings
Peer and sibling relationships
Breaking and/or holding onto tradition




The strategies and processes used in Response To Intervention (RTl) models are useful

for teaching skills for social, emotional, and behavioral successes. The tiered approach

to identifying levels of need for support and intervention (as used in Multi - Tiered

Sytem of Support) is also used in MBI. This includes “universal interventions”, “targeted
Type | Feelings & Attitudes |Behaviors |Needs Fﬂd&“m [identification Home Support |School Support
* Complacmt » Achuves o Tobe chaberged . Uk % o Usemaymitipe  |o Paroris need to et go o Supoct & grade accelerabion
* Depercent » Secks teacher approval o o see defidencies . I“Ilwl oteriz » Independence » Needs more than AP, 1B & honors
o Goodxcadamic sef-coramt o Avoids isks o Totakerigs o Greralynddaomind  |o Grates o Freedomomatechoies o Timedor persordl omcabm
o Fear of fulure » Dossntgobeyondthe sylins  |o Assertheness siils parents o Stardardzed test » Risk-taking experisnces o Acthities thet push out of comfort.
o Extriosic motation o Accests & confrms o Crostidly deveogment | Overestin o | scores o Nowdidtotedstesed | e '
. Sfcrited » Chomes safe activities o Incrementsl view of » Believe they wil succmed on  |o Individud 10 tests » Affim chidd's sty tocope | Deewsiopment of indeperdent leaming
» Works for the grade » Gets good grades intekigonce o o Teacher nominations with chalerges sy
o Unsure cbout the futue '« Becomes 2 consumer of inowdadge  |e Self-imowiedge o Parert nominations o Indepth studes.
o Eager for spproed = Irdegendent laaming skl o Peer pominations o Mestorshps
2 [P e T s e
Tmewithintelectudpeers
. e ® Expresses impulses o Tobecomectaduits | o by teachers o Akinwhatwaysis e Respact for ther pods « Toerance
 Bored & fratrated » Chaflmges tescher cthers » Viewed s nebedios tschidoestve? o Tolerale highes levels of o Renadnewtbinkg
o Fuctiting sei-stoem * Qurstions rules, polcies o Toleam tact, fexbity,  |o mhmm o Use domai speciic. @ Placement weh apprupeiatn teachers
. defersive ' Is honest and direct . Cre chipctve measares | Allow them to pursee interests o Dlenct & chear communication
o Heightened serstity » Emotorely kbl control « Discpine prodloms o Focus 07 oative o Gooe permssion for feekegs.
o Uncertan thout socisires  |e May have pooe self-control o Support for creatity o Pesrssee thamas solintid rather than o Model sppropriste bebader  |» Domain spectiic traning
o More peychogilly o Creathe o Contractus systems entertainng et o Famil projects o Al honconformity
e - » Perseueres n e of inlerest o Less preswre toconform  |e Wit 1o change them » Communicate corfidercein o Men 3
' Strong motivation to folow o itepersonalshito  |e Dontview them as gifted their abities » Deect instrection i ntorpersonat
iver comictions » Stands up for comvictions affrm others  Underestimate ther success o Affimn thei strength ; :
o Wonts toight wrengs o May be in confict with peers. o Stategestocpewth | Went them to conform . o Coschfor dedberate pactce
g » Hgh tokrance for ambiguity potentiaf pychological : wenenbity & internvere when -
- m w
o%m ‘o Devaiues, dicounts or deries tolent, |o Freedom tomake cheices = Viewed as Baders o o Interviews ‘o Cultura Brokering o Frame the concepts 2 socetsl
. mum:c . m«ndmm o Conflcts to be mece yigt ‘ o Pretnonnatons e mu:wrm omens
* Confiicted, freacare » Sown xt average S scesshd |o Teacher ominations |e Colinge & Gareer plaming o‘ﬂhﬂtm
o Unse of their right 1o ther omd:w i -mumtm * Portoiied to! o B astious with poar ommv&m o Provdorvemodels
emations. . one peer o’ . peer grocp - m f romnations e Help develon support )
o Diminished sense of selfl next s etwark o Seenmomiirglodk  |o Demonsyaed o Give fresdom to maks choices -maﬁm
= Asbhaint hot achisvement o Not comectsdtothetescherr o Support for abilties * Viewed as resistant. performance » Normalze the esperience seiEm
o iereabizes & persoradises the chiss « Rk modds whocross o Mempescfceatie  |o Dot compare withsbings  |o Cultural brokeving.
it uitios & conficts e Unsure of drection oskures potentis » Provide cultural brokering '« Diect instruction of social sidls
 Viows some chievement o Seif-urdostandeg & o Nonwerbal measresof | Buld muticultural appreciation. [e Teach the hidden cuicdm
behaviors 25 betraydl of their Acegiance ineigence o Prowide colle g
il pog o A0 sudience to lsten to o Discuns costs of sucems
2 ' :dhhmbn!(b -

Adapted from work of George T, Betts, ESD. & Maureen F, Nelhart, Psy.D, ©2010.

group interventions”, and “individual interventions”.
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Identification of High Ability/High Potential Students

The district must employ comprehensive and appropriate measures in

identifying HA/HP. Generally 5-10% of a school’s population is likely to be

identified as HA/HP.

The characteristics used for identifying students for the gifted program.

(1 Observation period (four to six weeks), teacher

Formal screening instruments:
(J Standardized tests, (MAP, STAR, SBAC)

1 1Q tests
(1 Referral forms: consider teacher, parent, other (sample on pg. 76 of
OPI Guide)
Most Common Testing Mechanisms
1 or Cognitive Tests Achievement Tests Referral or Observation Forms | Other
onsider using with all students atone | (Need to be "open” at the top in order tosee | (Forms help keep this consistent,
. . where the student’s new learning be unbiased and falr)

CogAT: Cognitive Abilities Test. Intent is MAP: Northwest Evaluation Association TILS: Teacher inventory of Assessment for Exceptional
to measure general and specific reasoning | (NWEA) Measures of Academic Progress, Learning Strengths, From Re- Potential Portfolio Process

abilities. This test can be administered to
groups of students K-12. Tests results can
help teachers understand the cognitive
development of their students and assist
in planning effective instruction,

This assessment allows students to go as far
as they can and also provides growth targets
for individual students. MAP assessments
are aligned with core curriculum standards.
These tests provide a quality assessment
process for all students, while providing an
opportunity for high ability/high potential
students move beyond their grade level
material.

Forming Gifted Education, (2002)
Karen B. Rogers, Ph.D. Dr, Rogers
also Includes several other
inventonies for assessing learning
strengths,

(Shaklee, 1989). For grades K-3;
relies on multiple sources of data
from a minimum of four persons
who know the child well. The data is
collected over a 12-week time
frame.

TABs: Traits, Attributes, and Behaviors,
Research consistently associates the
results of this test with the psychological
construct of high ability/high potential
and tends to cut across cultural and
economic groups.

Naglierl Nonverbal Test. Employs
nonverbal sections; sensitive to children
with lower language skills and to children
from low socioeconomic conditions.,

MontCAS: Montana Comprehensive
Assessment System. Is tied to the core
curriculum standards; also provides a means
to assess students’ progress in the
curriculum. Has a fairly low celling that may
not allow high abllity students to go far
enough.

ITBS: lowa Test of Basic Skilis.

PIP: Parent Inventory for Finding
Potential. From

Re-Forming Gifted E tion,
(2002) Xaren B. Rogers, Ph.D. Dr,
Rogers also Includes several other
inventories for assessing learning
strengths.

KO!I: Kingore Observation
Inventory. An observation
Instrument for classroom
teachers to note the behaviors of
K-3 high ability/high potential
students over a six-week period.

Purdue Academic Rating Scales and
Purdue Vocational Rating Scales.
Work well for middie and high
school students. The rating scales
may be administered by the teacher
In the talent area.

Stanford-8inet.
Otis-Lennon.

_| CAT: California Achievement Test.

K-BIT: Kaufman Brief intelligence Test.

Raven. Employs nonverbal sections; lowa Acceleration Scale. Used to gather Scales for Rating Behavior

sensitive to children with lower language | data to support or refute student’s Characteristics of superior

skills and to children from low readiness for skipping a grade. Students (Renzulli) OR

socioeconomic conditions, Shorter and Harrison Observation Checklist.

simpler to administer; offers a view of Includes both teacher pleasing

problem-solving and mathematical and not-teacher pleasing

abilities different from a typical verbal behaviors.

test.

WISC: Wechsler Intelligence Scale for Terra Nova. See publishers and resources for
Children. obtaining various testing

| mechanisms in the Appendices,

pages B7-88,




**Scores should be recorded on a student profile (sample on pg. 81 of OPI
Guide)

**Remember Giftedness can be masked by culture and/or poverty
(consider data from products, performances, or other methods which
students can prove their strengths). *See pg. 21 of OPI guide for specifics
about Identifying American Indian HA/HP Students.

**Remember to keep parents informed of any screening or possibly
placement Request parents’ written permission with a portion signed and
returned to district/school. Include info. on how results will be used and
how information will be communicated to parents.

Curriculum Reflective of Student Needs

Overall instruction for HA/HP students should include:
(1 Based on content standards
(J Be rooted in big ideas and concepts
([ Vary content, process and/or product
(1 Adjust pace, depth, complexity, and levels of abstraction
(1 Be open-ended
(1 Accommodate student choice

More intensive options could include:
% Acceleration
% Grade skipping
% Testing out of a course
% Concurrent enrollment
% Independent research
* Mentorships



MTSS and Gifted Education/Support for All Students

Tier 1: Class instruction => Student-centered instructional practices and
for ALL Learners materials are standards-based and grounded in
research

- Instruction has clear objectives w/ focused activities
to meet the objectives

=> Assessment results are used to shape future
instructional decisions

=> Students have multiple avenues to show mastery of
essential content and skills and to demonstrate their
learning

=> Instructional pacing, depth, and complexity is varied

Some instructional delivery methods that work well to differentiate instruction for Tier 1 high ability/high potential students

Accelerated pace s&ammmummmgmawammawwmmmmmmruu
ability/high potential learners.
Compaetitions Students participate in contests outside of school using the knowledge and «k/ii« learned both in and outside of the classroom,

Flexible project deadlines

Students negotme for more or less time to complete a leomlng experience lnd Its usodmd pcodu:t or pedotmme

Flenible tasks

Students (or the and ofa

_Higher order thinking

Students are required to use higher order thinking (application, analysis, synthesis, cvaluaﬁon, ete.) In Mt learning responses.

individual project/

learning contracts

Independent study/

Students learn about and/or research teacher-chosen or self-chosen toplcs on their own, developing either a traditional or nontraditional
product to demonstrate the learning acquired. With a learning contract, students negotiate individually with teachers about what and how much
will be learned and when product will be due,

Inquiry

Students respond to teacher-led questioning in order to learn new concepts or draw conclusions and make generalizations about what has been

One-on-one tutoring

Students are assigned a special instructor or other content expert to develop their expertise in 3 specific subject. Most effective when used with
high ability/high potential students to enhance learning, not to remediate what is missing.

Open-endedness, Students are encouraged to brainstorm or think divergently in order to produce more than one idea, answer, or solution.
creative thinking
Peer i with one or more other

Problem-based learning

Students are provided with an unstructured problem/task and are expected to "discover” a method for solving/accomplishing it.

Some grouping strategies that work well to differentiate instruction for Tier 1 high ability/high potential students

Cluster grouping

Mmd phuburwmm-WMhhmm_mmmdmmamm likes them, is trained to work

Cooperative learning groups

Providing ]rouped activities for the purpose of developing peer imznction skills and cooperation. May be like or mixed ability groups.

| grouping

Cross-graded classes, cross-age Grouping children by their achievement level in a subject area rather than by grade or age level, Also known as multi-age classrooms,

; mmmmmmmammmmmmnmunmmmmmm
 skill and in that skill.

Full-time ability grouping

Children of high ability or with high achievement levels are put into a separate group for dllmntlwng their instruction. Ablllty grouping
can be full or part-time, permanent or flexible sorting.

Uke-ability cooperative learning Organizing groups of learners in three to four member teams of like ability and aﬁustin;___pwp task accordingly.

fegrouping by achievemant for A form of grouping, usually, but not always, sorted once a year, that delivers appropriately differentiated curriculum to studentsata
| subject Instruction

specific bilty or achievement level.

Ads

‘Within class performance grouping | Sorting of students, topic by topic or subject by subject, within one dassroom for the provision of differentiated learning for each group. |

d from Re

9 Glfted £d

How Parents and Teachers Can Match the Program to the Child, by Karen B. Rogers, Ph.0. Reproduced by p y of Great Po | Press, www . giftecbooks.com,




Some Strategies for differentiating instruction for Tier 1 hlgh abllfty/hlgh potentlal students

Abstraction ‘Content that goes beyond surface detail and facts to underlying:

Active engagemaent Instructional strategles that resuit in relevance and engagement for students.

Choice Provide opportunities for choices and f lexibility. Many gifted and talented students love the opportunity for choice and, given an
opportunity, will construct their own differentiated choices. Possibilities include choice boards, tic-tac-toe, and layered nslpmems

Compacting ‘mmmu uantu levels to mwmmammmmmn

Conceptual discussions

>Hllh level diswsions of themes, concepts, generalizations, issues, and problems, rather than a review of facts, terms, and details,

Extensions

Oﬂer relevant extension options for leametswho need additional challermes

Flexible tasks Allow studenu to strumn their own projem and lrwutluﬂons aceoldlm to their mmha and Interests. Comlder the use of a learning
contract,
Flexible project time Students negotiate for more or less time to complete a learning experience and its matching product or assessment. Consider the use of a

leamlng contra:t

Higher-order thinking
skilly

Questioning in dlscusuon or providing activities based on wocesslm that requires amlysis, synthesis, evaluation, or other critical thinking
skills. Bloom's Taxonomy Levels: knowledge, comprehension, application, analysis, synthesis, and evaluation,

Independent study

Smdonts r_ugm:h £} !eachcr-choun or self-chosen topic, developi _ either traditional or nontraditional

ligsaw/cooperative Just as in a jigsaw puzzle, each piece — each student’s part - is essential for the full completion and full unders
Mini-lessons Mlni-lessons provide levels of scafiolding, support, and challenge as needed for students of like ability/need.
Most difficult first Students can demonstrate a mastery of a concept by completing the five most difficult problems with 85 percent accuracy, Students who

demonstrate mastery do not need to practice any more.

‘Providing students with tasks and work that do not have single right answers or outcomes, The tasks may have timefines and a
’ to be :d, but outcomes will vary for each student.

Ah array of pre-lssesmem options an guide instruction. By regularly pre-assessing students, teachers can flexibly group students by ability
and readiness levels. Pre-assessment Is also essential for compacting.

A student-centered instructional strategy in which students collaboratively solve problems and reflect on their experiences. Learning is
driven by challenging, open-ended problems. Students work In small collaborative groups, Teachers take on the role as “facilitators” of
learni

‘Uniting two or more disciplines and their content through a conceptual theme, such as "origins,” “change," or “friendship.”

Many text books have a component for high ability/high potential learners or computer/online programs or websites to meet learners’
needs.

Tiered assignments Varied levels of tasks to ensure that students explore ideas and use skilis at a level that builds on what they already know and
encourages growth, All students explore the same essential ideas but work at different levels of depth and complexity.

Varied levels of ‘Books and instructional materials at different levels uumymmw study the same concepts but at levels of depth and

complexity complexity to fit their learning needs.

Varied pacing Plan to accommodate varied pacing, allowing students to move through content at a pace appropriate for their learning needs.

Adapted from The Differentiated Classroom: Responding to the Needs of All Learners, by Carol Ann Tomlinson. Reproduced by permission of Great Potential Press, www giftedbooks.com.




Tier

Targeted Intervention
Focusing on SOME
HA/HP Learners

2: Strategic
interventions

vl

Evidence based, supplemental skill-building

For students requiring specific supports in addition to
work in the classroom

Systematic, explicit,
Typically delivered in small groups of students with
similar strengths, interests, and needs.

Sometimes a “pull-out” or “pull together” happening
once a week (can be, but doesn’t have to be)

and aligned to Tier 1 instruction

Strategies and interventions for Tier 2 high ability/high potential students (page 1 of 2)| RESEARCH GAINS

Ability prouping Children of high-ability or with high-achievemant levels are put into 3 separate group for- mamdiﬁummﬂﬁnwmm
Mmmuu«maw sorting. ‘which the w accelerated. Mllu?:msum

Abstraction Going beyond surface Information; use of symbofism, underlying meaning of content.

Cluster grougping

Cluster grouping s the practice of placing the top group of students from a grade into the
same classroom. This assures the teacher of having a “group,” rather than fust one student
wha is above and beyond his/her peers, The teacher of this group should enjoy working with

students. With this strategy, high-ability students are working on advanced curricuium and
assignments as o group within a regular classroom. It avoids the situation where a single
child Is always working by him/herself, thus allowing interaction and discussion within their

high performing students and have a background in differentinted lnntruction for high ability] gifted

Current research suggests that there are several benefits of CG: Gifted
students regularly Interact with their intellectual peers and age peers
{Delcourt & Evans, 1994), Clustor grouping provides fulltime services for

students without additional cost. Curricular differentiation is more
Ekely to occur when a group of high-achieving students is placed with a
teacher who has expertise, training, and a desire to differentiate than when
these students are distributed among many teachers (Bryant, 1987:

awn |mup Kennedy 1295; Kulik, 1992; 1991).
Mdn: * Math Olympiad mmumm j";n‘:mm- acial program offered by "“'w"m"‘ s
< - > A

 Math Counts Graat 8aoks Mphdanmo‘f“uwﬂi‘ 1ts (Mills, Ablard and

* Future Problem Sciving ouswm Gustin, 1934) — that is 18 months of progress in 12 manths of time.
Complexity Providing more difficult and intricately detalled content.
Concept-based mmuMemnglM(WhﬁMm&MWm Students using such programs as M3 and Accelerated Math have shown
programs atical reasoning, crestivity, and conceptual understanding muaﬂﬂﬂlw:ulmmmmuwmammdm
- tive. ; of Jearners i thee o four member teams o ke ity and s tog
WM “M” abifity

Cross-gradaed clansss

This is a variation of regrouping for spechc inatruction. In this situation the entire school
must teach the same subjects at the same time so that studants go to classes that are taught
at their level regardless of grade level placernent, At a particular time each day students
would travel to the approgpriate grade {or room) for their instruction. The instruction would
be delivered for their level, For gifted students, agaln, the focus would te on pace, depth,
breadth, and complexity,

Curriculum compacting

Gentry, 1999; Kullk and Xulik, 199Z; Rogers, 1991 5
Several studies show that students who were placed in grade levels that
matched their mathematical readiness had effect gains of over one (Kulik,
1992; Mills et. al., 1994) - that is more than 24 months of progress in 12
months of time.

Compocting is the practice of pretesting student knowledge of material before itis
taught. This can be done by using end of level tests, a written narrative of what the
students know, etc. If the student has mastered or nearly mastered the material,
he/she should be delivered a curricuium that is new and that offers a challenge. With skill-
based subjects, such as math and early reading. the end of unit tests work well, With more
content-based areas, such as literature, soclat studies, and some sclence, students could
hmthoombnwhklunbwkmmd\am,uhhun.thmwonw

r

Effect size of .83 (one year and eight additional months of growth per year)
~that is 18 manths of progress in 10 months of time. A study of 436 second
10 sixth grade high abllity students revealed that even though 40-50
percent of the curriculum was eliminated, performances on standardized
tests were equivalent to that of students who received regular curricuium
Instruction, {Reis, et. al,, 1993)

Diagnostic testing/ - Above level M to determine the strengths and wesknesses of gifted

prescriptive Instruction mwmmum Especially useful mmh:a’mulv students,

genwahnh Emmmnlnmmwm wil allow students to pursue areas of strength and
terest,

research, study, and

_organizational skills

Adapted from Re-Forming Gifted Education: How Porents and Teachers Can Muotch the Program to the Child, by Karen B. Rogers, Ph.D. Reprod

d by per of Great P¢ i Press, www pftedbocks. com.
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Tier 3: Intensive
Targeted Intervention
focusing on a FEW
HA/HP Learners

Evidence-based intensive targeted interventions for
students whose academic and intellectual needs are
not being met by Tier 1 or Tier 2 supplemental and/or
targeted instruction

Typically highly or exceptionally gifted (1Q of 145 or
greater)

Require a curriculum that is significantly different
(pace, level, complexity, and abstraction)

May require a replacement core

-
=> May require an individualized learning plan

Types of Acceleration for Tier 3 high ability/high potential students (poge 1 of 2)
These interventions move a student through an educational program faster than the usual rate or st an age younger than the typical age.
Single !ubjed A student bypasses the nnnlmdono! .11~ | Research-based gains: a student is likely to have 1.57 years’ md-nltm in one year of time.
aczelerution and content mastery in one subject where great  Subject .« 101 In mathematics resulted in significant positive academic Increases for both
advancement or proficiency has been observed.  elementary and secondary students, Socialization was neither harmed nor enhanced; the
The learner will progress at the regular psychological effects were unclear. It seems logical that since this form of -/ 101 accounts for
instructional pace through the remaining subject = only a small time change in the regular routine, no significant differences in emotional and sodial well-
areas. being would be noted.
Whole grade | Alearner is double promoted to bypass one or Research-based gains: a student is likely to have 1.49 years’ academic growth in one year of time, and
skipping more grade levels. 1.31 years’ social growth in one year of time.
Crade skipping for bright children also appears to be very beneficial. Its greatest research-supported
academic and soclal effects appear to be In grades three through six.
farly entrance | A gifted child who shows readiness to perform = Research-based gains: a student is likely to have 1.49 years’ academic growth in one year of time.
te school schoolwork enters kindergarten or first grade Early entrance to schoo! appears to be a relatively safe accelerative option for bright children. Social
one to two years earlier than the usual beginning = and psychological adjustment were neither enhanced nor threatened by this practice. If this were the
age. only option offered a gifted child, it would capitalize on a child's natural intelligence as early as
possible and would allow the child to establish a peer group early. As a result, the challenge of making
new friends would be encountered only once, instead of with each decision to accelerate.
Nongraded Alearner is placed in a classroom Bright students in a nongraded or multigrade classroom environment showed substantial, positive
classroom undifferentiated by grade levels where he/she academic gains at the elementary grade levels. Aithough no research on social outcomes could be
works through the curricular materials at a pace  located, it seems likely that bright children who move through the curriculum at a comfortable but
appropriate to individual ability and motivational = accelerated pace can would not find social rejection as readily as when they stand out as significantly
level. different at one grade level.
Curriculum The regular curriculum of any or all subjects is Research based gains: a student is likely to have 1.83 years’ academic growth in one year of time.
compacting tailored to the spedific gaps, deficiendes, and Curricalum compacting: whereby the student begins each school year at his/her actual level of
strengths of an individual student. The learner performance in each subject-results in significantly positive academic effects, especially in
tests out or bypasses previously mastered < 1 mathematics. The single study of social outcomes suggested no differences in socialization, and the
and content, focusing only on mastery of psychological impact of this option was unclear,
deficient areas, thus moving more rapidly
through the curriculum.
Grade A student’s progress is reorganized through Research based gains: a student is likely to have 1.4 years’ academic growth in one year of time,
telescoping junior high or high school to shorten the time by | Another implication from our analysis is that allowing children to progress through three years'
one year. Hence, junior high may require two curriculum in two years’ time, or ;rode telecioping, showed very positive academic outcomes for both
years instead of three, or high school may Junior and senlor high students. The option neither enhanced nor harmed socialization or
require three years instead of four, psychological adjustment.
Concurrant A student attends classes in more than one Research based gains: a student is likely to have 1.22 years' academic growth In one year of time.
enrolment mwm“mm
example, high school for part of the day and
junior high for the remainder.

Adantad from le-Farmho Gifted Education: How Parents and Teachers Can Match the Pmammtomcﬂld by Karen 8. Rogers, Ph.0. Reproduced by permission of Great Potential Press, www. gftedbocks.com.,
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Twice Exceptional Students
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Explanation of Strategies for Twice Exceptional Students

Appropriate |« Teachers need to be sensitive to clues that seem to indicate contradictions In abilities | * Many gifted students with learning disabilities appear to be
identification rather than rely on standardized or (101l oo 1ot scores, Possible examples: average students because their giftedness and disability
* above grade extensive vocabulary/ struggle with spelling basic words; merge. Because of this, 41 percent of glfted students
 strong verbal expression/poor illegible handwriting; with disabilities are not diagnosed until college
 good listening comprehension +/ 12/ low self-concept;. (McEachern & Barnot, 2001).
« sophisticated sense of humor/ difficulty engaging In social aspects of the classroom; * 1Q tests may not be sensitive enough to determine
» difficulty sitting still/can become deeply immersed in special interests or creative activities; ”"““":‘wm"" """"‘_":"""":”." 10
o reason abstractly and solve complex problems/disiike rote memorization. pata POVISEtoNS (e S Fomems Lo
Compensation » Create a transition plan to emphasize areas of giftedness as well as needs for o Twice enceptional students are particularly vulnerable
and remediation when students are moving from one school level to another, during transitions from one level of education to the next.
remediation *  Develop strategis which nurture the student’s potential. One program in New Mexico found success with a plan
* |dentify learning gaps and provide explicit instruction. designed to follow students from elementary through high
* A case manager who is responsible for facilitating communication between school (Nielsen, Higgins, Wilkinson, & Wiest Webb, 1994),
counselors, special educators, gifted educators, and general educators; facilitates * A study of twice exceptional students who were
collaboration to plan curricufum, successful in college found that all of the students in
*  Modifications and connect students with resources and technology tools to the study used compensation strategies. They were also
compensate for weaknesses, willing to work harder than their peers to obtain the same
* Provide course options that ease course load and accelerate strength areas, level of results (Reds & Neu, 1994),
such as summer school and Internet courses.
*  Teach and encourage students to use compensation strategies, such as talking
to professors, using other student’s notes to supplement their own, taking fewer
classes, taking advantage of extended time for testing, listening to books on tape,
and utilizing technology to compensate for weaknesses.
Social and *  Twico suceptional students should receive counseling to develop self-esteem and high * In a study of the resiliency and risk factors of twice
emotional self-efficacy. exceptional students, it was found that they are at great
support These students need many opportunities to exercise their areas of high ability. risk for poor self-concept, poor self-efficacy,
They need supportive adults at home and at school. hypersensitivity, emotionality, and high levels of
e Twice exceptiona! students should enhance their capacity to cope with mixed ablllties. frustration, amdety, and self-criticism. The students who
were more successful had good self-esteem and high seif-
efficacy. Those who had supportive adults also were more
successful students (Dole, 2000).

Adspted from Re-Forming Gifted Education: Now Parents ond Teachers Can Match the Program to the Child, by Karen B, Rogers, Ph.D. Reproduced by permission of Great Potential Press, www gftedhooks com,

MTSS for Struggling Learners

MTSS for HA/HP Learners

...multi-tier approach to the early
identification and support of students with
learning and behavior needs

...is a multitier approach to the identification
and support of students with high ability and
high potential as well as social/emotional
needs

...begins with high-quality instruction and
universal screening of all children in the
general education classroom

...begins with high-quality instruction and
universal screening of all children in the
general education classroom

...provides struggling learners with
interventions at increasing levels of intensity
to accelerate their rate of learning

...provides HA/HP learners with interventions
at increasing levels of intensity to accelerate
their rate of learning




Multi-Tiered Systems of Support (MTSS)-
as used in Education for
High Ability/High Potential Learners

FEW of the students identified as
high ability/high potential

“Intensive Targeted Intervention Level”

SOM E of the students identified as
high ability/high potential

“Strategic Targeted
Intervention Level”

ALL of the students identified as
high ability /high potential
“Classroom Differentiation Level”

Services through regular classroom differentiation; See pages 42 - 44
« Modification of content, product, process, and pace

e Flexible grouping for instruction within and across grade levels
* Flexible pacing

* Learning Center(s)

Community Support < School Board Support <« Parent/Family Support

* MTSS [Multh-Tiered Systems of Suppart) was originaly developed as a plan for delivery of appropriate educational services and Interventions for students who are strugghing with learning. A triangle-
shaped graphic is often used to illustrate levels of services for struggling students, but the model works equally wel when illustrating leveds of services for high abdity/high potential students.

Montana Office of Public Instruction 02015,

Learmers who
show high
age achlevomont
difficulties and/or high
with some motivation
concepts

Progress Monitoring to ensure each student is learning at the right level of challenge: #Daily *Weekly
e el B o S

; nt already know?
& € & & € & & & IMMEDIATEinterventionstoaddressneeds. & > 2 3 3 3 3 >

Use your district’s Use your district’s Use the strategies on page 43 such as:

plan and materials plan and materials * most difficult first;

for MTSS {or Rtf) for for MTSS (or Rtl) for * tiored assignments;

students who need students who nead « varied levals of complaxity;

specislized support to * xeNSI0ns;

learn at grade level, * higher-order thinking/questioning skills;
* learning contracts; or
* open-anded assignments,

o

ot

ngoing support




Support Services and Family Engagement

Support

Role & Services

Administrator(s)

Northwest Montana Educational
Cooperative

Curriculum Specialist (in district) and/or

Counselors

Teachers

Psychologists

Special Educators (if applicable)

Parent and Family

Teacher Preparation and Support

Questions for District Committee:

What teachers need:

What is a gifted education?

What do | need to know?

Who are the HA/HP students?

1.
2.
3.

What should I look for?

How do | go about referring a student?

How do we go about identifying a student through
measures?

How will the district serve HA/HP students?

w

What should | do in the classroom?

When, if ever, will students need to leave the
classroom?

How can | manage flexible groups in the classroom?
What can I do if a HA/HP student is struggling in
some way?




Program Evaluation
Goals do not need to be large and complex. SMART (specific, measurable,

realistic, and time specific) are the best.

The district’s plan for evaluating could include:

(1 Pre-instructional and post-instructional test scores

(1 Beginning and ending interviews

(1 Surveys

**Remember to acquire baseline data before your begin or resume your

program.

Some Evaluation Questions:

Formative (report completed and changes made right away)

How well are students in the program performing?

Is the identification process identifying the students with needs it was
designed to meet?

How successfully does the curriculum address the needs of the
identified students?

How does the program address student growth? (both academic and
affective)

Are we meeting short-term goals?

Summative (report completed informally annually, and formally

every five to seven years, should be written and accessible to all

stakeholders)

Did the program do what it was designed to do?

Did it meet its goals?

Was the student identification process effective in identifying
students with extraordinary needs and abilities?

Are there components of the program that are missing and/or
incomplete?

How successful were the school’s support services in meeting
identified needs?

Did professional development result in an increase in staff knowledge
about gifted education?



e Did the quality of programming for gifted students increase as a
result of professional development?
e What changes do we need to make?



